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APPENDIX
THIRTY SUGGESTIONS FOR PROMOTING LITERACY ACTIVITIES IN REAL LIFE

While in Africa, | drew up for both countries atlisf some thirty different projects which could leaveen undertaken
in the literacy learning groups — all of which Measeen in other literacy programmes. The following copy of the
combined list.

These are all beindone in small groups not as lone exercises — adults learn co-opematlwe asking the help of
others, not individually as at school.

With all of these activities, there must be extemsliscussion; they should not be done mechdmpicdlhe aim is to
challenge the learners tbink about what they are doing, not just to do it.(e@pying). There should be lots of talk
in the adult classroom.

Here they are:

ACTIVITIES INSIDE THE CLASS

1. Some of the groups in both countries sanggs— but we did not find any facilitator writing dowthe words of
these songs for the learners to read. They coeld itiake up additional verses.

2. Some of the classes started and finished prityers — but again the opportunity to write these onhteekboard
for the participants to learn was not taken; arairagiake up new prayers.

3. ltis possible for the group to design their ownttmobadge or T-shitbgo with words rather than leave this to the
organisers (in the languagetbgir choice, not necessarily in English as most ofetkisting T-shirts are).

4. 1tis common elsewhere for groups get the learteetalk about theitife histories. Parts of these are then written
up by the facilitator in the learner’'s notebook dimel learner reads his/her own words.

5. Many groups have usddcal histories of the village — stories from the past collectgdiie learners — to learn to
read and write, again first spoken and then wriligrihe instructor and then used for learningditst Some of
these have been published.

6. Some groups get the learners to makstopeswhich are told and used for learning (see boxvglo

Stories: One of the most exciting lessons | have ever agiéridok place in a coastal village in Tamil Naddhe late
1970s. | planned to spend ten minutes in thatecvefore moving on to another — but | stoppedviar hours. When |
arrived, there were small groups all talking esdiy with lots of laughter. The facilitator told rteat in their area, it
was customary for women to tell each other stahey made up each evening, so she had asked th&arismall
groups to make up a story — “I simply told thenmalgine you are a fish...”, she said. The participantd their
stories out loud: one was about avoiding beingrebt a big fish; another about being nearly cabgtgome men in a
boat with a net; another about a big storm anchdidown deep to get into calmer water; the foustth &bout the coral
the fish saw upon the bottom of the sea. Everyore interested in every other story. As they toldrtktories, the
facilitator wrote lots of key words on the blackbda | noticed she spread them all over the basre,did not keep the
words from one story in one part of the board. th end of the stories and after discussion, skedathem in their
groups to write down into their notebooks only therds from the board which related to their owrris®— again
there was much discussion about which words betbhgevhich stories as they were scattered acressldckboard.
As she said to me while they were writing, “Whéeyt are at home, the words will remind them ofrtis¢ory and
their story will remind them of the words”. This svirue adult literacy learning in the REFLECT mouldsing their
own words to help them learn literacy. No movimgni simple words to complex words, no breaking domn
syllables, just learning to read their own wordsheey spoke them. And they were all keenly integks

7. In Yemen, the women learners make up and learrite their ownpoems

8. Books ofrecipes have been compiled by women’s groups, first spokaer written; they learn the literacy of
cooking
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9. In Nepal, mothers with small children keapbaby bookin which they write the name, date of birth, wejgh
height, food etc of their children and show offtwgreat pride. There are many women with infanttha FAL
classes and they can be encouraged to do the Haimejould turn a ‘problem’ of children in the cf&s into a
resource for learning and provide much groundsligcussion; it combines health with literacy.

10. Some women brintheir children’s school booksinto the literacy learning circle for others tash.
LITERACY IN THE COMMUNITY

11. Many classes elsewhere have sent the learnersntiuthie community to copgll the written signs on the
buildings and then return and learn to read thethdiscuss them — who wrote them, why, what is theaning
etc. In several villages, we got the learners &p ithese texts (around the school or clinic orgedditation or local
government offices or church/mosque or temple ledth where they are and where they are not!) likeRa&
graphic, again leading to much discussion and iegrn

12. In Sierra Leone, the groups have collected andespakd then written up locpfoverbs, traditional songs and
sayings

13. Many of these and other items have been producedsimall occasionalewsletter which the group writes and
circulates round the village; the CDOs can proviasources to duplicate these newsletters.

14. In India, many villages put the cla&ckboard (when it is not being used in class) outside #eHring centre
under a verandah and use it as a villagespaper with members of the group writing up some itermets (the
weather, the size of the fish catch, local birthsmarriages, village meetings or political everits ®@r a poem
every day

15. In a programme in Pakistan, every learner kedjisracy corner in their own housesin which they keep every
bit of reading and writing material they can find

16. Some groups ask each of the learners to kgepraal of what they read at home especially what they read to
their children. Init, they also write what thielldren read out loud to them. They start off bytigg the children
to write these lists, but gradually they learn titevthem themselves.

17. Some groups have a groopting, say to the capital or a nearby large town or sother site of interest — and
write up areport about the visit

18. In Bangladesh, some village literacy classes ramall stationery shop one member going into town once a
month to buy notebooks, pencils, envelopes, statgpand selling these in the village

19. In other groups, the women are helped to writelitheacy associated with th@rth of their child (registration),
with marriage (every women is encouraged to get a marriageficat®) and with duneral.

20. Some write about villageeremoniesand the activities of villageommittees

21. Religious activities provide many opportunities for readamyd some for writing — hymns, prayers, religiougdge
etc

22. Many learners write real or imagindstters to others

23. Many take reabills or receipts which they have received; they engage in disonssi the group, sometimes
even rewriting them in simpler language to see whey would look like, identifying the real diffitties with
these forms for people who have limited literacjisknd experience.

24. Many groups write aboutealth matters in their family or community lives, esglgi visits to hospitals.

25. Local politics often form the basis for some writing — e.g. gettthe women to design a poster about some issue
or other, or a petition to the local politician.

26. In one programme in Pakistan, every learner h&imte a buddy’ who is not a group member and the participant
teaches to the buddy what they have learned inléss session
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27. In India, one women’s group learned reading (aniting) through awater pump manual which the village had
been provided with along with the pump. Findsiguilar material in the village and bringing it into the learning
class is part of the role of the instructor and CDO

THE CLASS ITSELF

28. The literacy learning class itself can provide saroeasions for writing — e.g.\aritten report of each lesson or
of the discussions which (ought to) take place.

29. Writing involved in the programme itself — we did not find any written records oétliteracy classes except the
register, the facilitator’'s lesson book (not evéagilitator kept one) and the instructor’'s quasterports. What
writing is done is done by the facilitator, not titeracy learners. Some of this could be donesgpaiation with
the learners — for example, the monthly/quartezfyort could be prepared by the whole class, nahéynstructor
alone, either orally for beginners or in writtemrfoby those who have the skills to do so.

30. The class project (growing bananas or water melons, rearing pigpaudtry, etc) will have literacy activities
connected with it (keeping records of planting &ertilisers etc, of pests and diseases, or reanfrgsirchases and
sales, etc). All these should be done in the efass

There are many other writing and reading activitigsch an imaginative instructor and his/her groap eentify in
their local context — videos shown in the landiitgss local events like a storm etc etc.

It may be argued that ‘illiterate’ learners candotany of this. Experience proves that those wkonan-literate can

engage with all of these orally and that otherd wilte down their words and then the learners leann to read their
own words. It can be done — because in everyitAss been done.
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